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SW-PBIS - Level 1: An evidence-based, data-driven framework proven to reduce disciplinary incidents, increase a school’s sense of safety, and support improved academic outcomes, all of which address ESSA requirements (Horner et al., 2009; Sprague & Horner, 2007). Over 23,000 U.S. schools are implementing PBIS and saving hours of annual instructional time otherwise lost to school discipline. Implementing PBIS improves school climate and helps keep students and teachers in safe and productive classrooms. Positive Behavior Interventions and Supports (PBIS) comes directly from the language used in the 1997 reauthorization of the Individuals with Disabilities Education Act (IDEA). PBIS, based on the principles of applied behavior analysis, the prevention approach, is a valuable use of ESSA funds. PBIS is a framework for assisting schools in adopting and organizing evidence-based behavior interventions into a continuum that enhances academic and social behavior outcomes for all students. PBIS is not a packaged curriculum, scripted intervention, or a particular, manualized strategy, but instead is a set of core features that can be achieved through an array of options, and creates safe, positive, school environments to benefit all students (Lewis & Sugai, 1999; Sugai & Horner, 2002; Sugai et al., 2000). 
U.S. Department of Education, Office of Elementary and Secondary Education. Letter from Acting Assistant Secretary Chism to State Assessment Directors re: ESSA State Plan Peer Review Criteria [final] for Title 1, Part A; Title III, Part A; and the Education for Homeless Children and Youths Program under the McKinney-Vento Act, March 28, 2017. https://www2.ed.gov/admins/lead/account/stateplan17/plans.html

From: Von Ravensberg, H., & Blakely, A. (2017). Guidance for States on ESSA State Plans: Aligning the School Climate Indicator and SW-PBIS. OSEP Technical Assistance Center on Positive Behavioral Interventions and Supports. www.pbis.org

Trauma-Sensitive Strategies: Creates awareness of trauma’s impact and lays a foundation on which schools can build. Based on cross-disciplinary research (http://traumasensitiveschools.org)

Restorative Practices: "In general, the research evidence to support RJ in schools is still in a nascent state. Despite the exponential growth of RJ in U.S. schools, and some evidence of its effectiveness abroad, the evidence to date is limited and the research that has been published lacks the internal validity necessary to exclusively attribute outcomes to RJ. However, the preliminary evidence does suggest that RJ may have positive effects across several outcomes related to discipline, attendance and graduation, climate and culture, and various academic outcomes…. In the literature reviewed for this report, RJ is generally portrayed as a promising approach to address climate, culture, and safety issues in school” (p. 26 - 27). WestEd Research Review:
https://jprc.wested.org/wp-content/uploads/2016/02/RJ_Literature-Review_20160217.pdf



Classroom Management Practices: Training in teacher praise and opportunities to respond is supported by an emerging (didactic training, self-management) or well-established (performance feedback) evidence base (MacSuga & Simonsen, 2012).

De-escalation/Relationship Development (adapted from Life Space Crisis Intervention): Provides a systematic, comprehensive approach to addressing escalating behavior that can be used for students in preschool through high school across all three tiers of the PBIS. Systematically integrates evidence-based practices related to crisis prevention and intervention, behavior management, cognitive behavior modification, and prosocial skills training into tiered instruction (https://www.lsci.org/learn-more/research-studies/).
Functional Behavior Assessment/Behavior Support Planning: Problem-solving and planning process tailored to individual students to increase or decrease given behaviors using data-driven interventions (What Works Clearinghouse 9/27/11).






